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Preface

This teacher’s edition is intended to provide you with as much support as possible during the course of
this text. For that reason, this edition supplies you with much more than an answer key. In addition to the
exact text of the student edition, you will find:

Teachers,

e further explanations on some of the more complex grammar lessons;
e teacher’s tips for conveying ideas or warning of common student pitfalls;
e additional exercises for further practice;

e supplemental worksheets for practice in declining nouns and adjectives, conjugating verbs,
and parsing words;

* suggested projects in each unit review chapter based on the history and culture lessons presented;
® unit reviews with suggestions on how to prepare students for the unit tests; and

® unit tests to aid in assessing student comprehension of the material covered in each unit.

BEFORE YOU BEGIN

The scope and sequence of this text is designed to serve two sets of Latin students. First, for those who
have completed Latin Alive! Book 1, this text will build upon the foundation already established. In Latin
Alive! Book 2 you will find that some chapters contain review material that may take little time to cover.
Other chapters may contain some review material, but will also introduce new concepts and important
information the students have not yet learned. Review lessons are arranged in such a way as to provide a
logical springboard from the familiar to the unknown via related material.

Second, for those who have completed a grammar school series such as Latin for Children, this text
provides an entry point to advanced grammatical studies. Latin Alive! Book 2 reviews all the major lessons
introduced in Book 1 that are not commonly found in the grammar school texts. Thus, there is no need
to fear “missing” anything from the first text. These review lessons are woven into new material so as to
provide an increasing challenge for those who have studied with Latin Alive! Book 1.

In addition to the review and new material, the text also contains a great wealth of supplemental material.
Therefore, it is our suggestion that you read through the entire teacher’s edition before creating your lesson
plans. You may not have time to fit it all in, so it would be best to pick and choose what you feel will serve
your class the best.
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The following are a few teacher tips that will be useful throughout the text:

Latin Around the World: Each chapter begins with a maxim that will take students around the world
as we present the national mottoes for twenty-seven nations along with their coats of arms. Many of these
Latin-rendered mottoes are inspired by ancient texts. Teachers will find many of these mottoes strategically
placed in order to assist with introducing new grammar as well as reviewing previous lessons.

Oral Practice: Although Latin is no longer spoken in most cultures, a student has much to gain from
oral practice of the language. First and foremost, countless studies have proven that the more senses used to
learn something, the better one will retain it. Oral practice provides another creative (and often diverting)
means to reinforce the lessons in this text. Second, by training students to communicate Latin orally, we are
training their minds to process other foreign languages in the same manner—by speaking.

This text provides a number of helps and exercises to make speaking Latin an obtainable goal for any
classroom. First, chapter 1 begins with an in-depth lesson on the pronunciation of the Latin language. Each
chapter reinforces this first lesson by asking students to mark the appropriate pronunciation for each one of
their vocabulary words. This exercise will also prepare students for the Latin poetry that they will read in
Latin Alive! Book 3. It is highly beneficial for the students and/or teacher to read the Latin in this text aloud
at every opportunity.

It is important to include not only scripted Latin for oral practice in your lesson plans, but some more
natural conversation as well. Get students to think (or speak) on their feet. Many chapters provide a bonus
segment called Colloguamur, which means “let’s talk.” These segments provide a wide variety of ways to
practice Latin aloud in a conversational manner. These exercises can include social Latin (polite Roman
conversation), grammar practice (how to have a classroom discussion on grammar in Latin), and a few other
topics, such as games or nature studies. On a more academic note, each chapter reading also concludes with
a set of reading comprehension questions in Latin. While the students may complete these in writing, the
questions provide another opportunity for great Latin conversation. Such exercises greatly increase the
students’ confidence in Latin.

Practice, Practice, Practice: You will notice that each time the text introduces a noun, pronoun,
adjective, or verb type, the following exercise immediately asks students to decline or conjugate the words to
which they were just introduced. Students cannot practice these forms enough—orally or in writing. Often
the authors of this text have suggested additions to these practices that may help students better imbed new
grammar concepts.

Parsing and Labeling Sentences: Many of the sentence-translation exercises ask students to parse and
label sentences. A math teacher would never accept final answers to mathematical problems in which the
students had failed to show their work. Likewise, Latin students ought to regularly practice analyzing the
grammatical structure of sentences and show their work as they do so, just as they are asked to do in a math
class. With simple sentences, this direction is straightforward. Students can use the same abbreviations and
symbols as they use in their English classes. (If English and Latin are taught by two different teachers, be
sure that the two teachers find common ground on how to label sentences. This will prevent confusion
for the students.) As syntax becomes more complex, the labeling will begin to differ from what students
might use in their English classes. For example, English uses prepositional phrases much more than Latin
does. Teachers may therefore want to identify a particular ablative word by its construction instead (such
as “manner”). Teachers and students can use the labels demonstrated in this text or come up with another
method that better suits their own classroom. Just be consistent.

The text does not ask students to parse the Latin readings featured at the conclusion to each chapter and
in the unit reviews. In instances such as these, students must begin learning to leave the analytical behind,
trust in the skills they have learned, and read the Latin.

Latin Passages: Beginning in chapter 2, each chapter contains a Latin reading featuring a person or event
from the period of the Roman Empire. Virtually every reading has been adapted from a piece of original
Latin literature. A few readings or portions of them are unadapted, meaning they are as the author originally
wrote them. We made adaptations solely for the purpose of simplifying grammar where necessary to bring
the reading within the students’ grasp. By allowing students the opportunity to read about the great events
and characters of the Roman Empire, we believe they will gain a great understanding of the people who
spoke this ancient language. In many cases, this means students have the opportunity to read firsthand
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accounts of major historical events, such as Pliny’s letter describing the eruption of Mount Vesuvius

and the destruction of Pompeii. The best way to learn any language is in the context of the culture and
history of those who spoke it. By studying the Roman Empire in this text, students will also gain a deeper
understanding of and appreciation for the origins of Western civilization.

Reading Aides: In order to assist the students as they learn to read Latin, the text provides several
reading aides or tips with each passage. Most chapter readings begin with a list of characters. This will help
students distinguish whom or what the proper nouns represent. While each reading will review much of the
vocabulary the students have learned, it is necessary to provide additional vocabulary for these stories. Any
new words or grammatical structures not introduced in preceding chapters will appear in a glossary that
follows the passage. Such words appear in italics within the passage itself in order to alert students to the fact
that the word is glossed in the succeeding section. Often we provide students with more than one possible
translation for these words in order to help them see that a word (or phrase) can have a range of meaning. We
also want them to learn that there can be more than one way to properly translate a text.

Some Latin words in later passages are underlined rather than italicized. An example might be the Latin
word honor, which means “honor.” These underlined “eye” Latin words are not included in the glossary.
Since these words resemble their English counterparts so closely, we ask students to use their “eye” Latin to
discern the meanings. Other phrases in the passage may appear in bold type. These are usually phrases that
contain grammar too difficult for most students to grasp. The full translation for such phrases is provided
immediately following the passage. These more difficult phrases are included for a couple of reasons. First,
many are constructions or actual phrases that appear in Latin literature. Since it is our goal to train students
to read original Latin literature, we feel it best to acquaint them with such constructions as they progress in
their studies. In some cases, the text will also provide explanations for the grammar exemplified in bold type.
Second, these phrases are included in this format because the meaning and translation add a great deal to the
story. We could simply find no better way to express those thoughts or ideas while remaining true to Latin.

Reading Comprehension: As students increase their translating skills, they need to learn to read for
comprehension. A series of reading comprehension questions follows each chapter reading. While these
can serve as written assignments, they also provide a tremendous opportunity for class conversation about
each passage. Several chapters also provide an additional group discussion question in English. Often this
question will prompt a discussion comparing or contrasting the history and culture of America with that
of Rome. Encourage students whenever possible to cite a portion of the Latin passage as they make their
observations. This skill will serve them well as they prepare for writing assignments in other classes, making
speeches, participating in debates, or even for the Advanced Placement Latin Exam.

Unit Reviews: The text includes six unit review chapters. The focus of each chapter is to build the
students’ reading skills. Each unit review features a story (also based on the history or culture of Rome) that
reviews some of the vocabulary and grammar concepts learned in previous chapters. The story is followed by
a lesson on one or more rhetorical devices that appear in that passage. These passages, too, are adapted from
ancient authors. In order to learn to truly appreciate Latin literature, students need to understand more than
words and grammar. They need to learn about the style of writing. These mini lessons highlight some of the
more common rhetorical devices used throughout Latin literature.

Each unit review concludes with a two-part reading comprehension segment. The first part consists of a
series of multiple-choice questions. The format of the story and the questions that follow is similar to what
one might see on the National Latin Exam or the Advanced Placement Exam. The second part consists of
an essay question that asks students to interpret some aspect of the passage and provide support for their
interpretations by citing the author. The purpose of these questions is to train students in literary analysis.
These, too, were inspired by the free-response questions one would see on the Advanced Placement Exam.

Generally, the students should follow these steps to success for reading comprehension exercises:
® Read the English title. (It is often a clue to the theme or content of the reading.)

® Read the Latin text all the way through without any attempt at translation.

* Read the questions in order to know what to look for in the reading.

® Read the selection again.

® Go back and begin answering the questions.
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Assessments: The teacher’s edition includes six unit tests. Students should take these tests upon
completion of the corresponding unit review chapters. The unit tests assess not only the grammar the
students have learned, but also the students’ abilities to apply that grammar to a reading passage. In the unit
review chapters, this teacher’s edition will also provide notes to assist you in guiding students through a
period of grammar review via the unit reading. This will help students prepare for the unit tests found in this
teacher’s edition. Before you read through the unit reading with your students, take time to review the unit
test yourself. Then, with this information in mind, discuss with your students the types of constructions in
the passage that might appear on the test. The unit readings and unit tests will always seek to review first
and foremost the grammar lessons of that unit. The tests will also often test students on items from previous
units where appropriate. The readings in the unit tests are the same readings found in the unit reviews, so if
you need to check on the translations for those readings, just take a peek at the translations provided in the
back of the book for the unit review readings.

This teacher’s edition does not include chapter quizzes. In some classes, however, a short chapter quiz
may be appropriate. Such a quiz should focus on the vocabulary and grammar charts or definitions learned
in that chapter. It is advisable to keep these quizzes fairly short and simple, the purpose being to ensure that
the students are staying on top of the memory work (e.g., memorization of vocabulary, grammatical forms,
and grammatical terms).

Oral quizzes (much like an English spelling quiz) are a good way to continue to develop auditory
proficiency. Teachers should give the first form from the vocabulary list (e.g., nominative singular for
nouns and adjectives or first principal part for verbs). The students should then write down that word and
the necessary forms and meanings that follow. Teachers may want to add a bonus question taken from
the chapter maxims or perhaps from the culture corner segments. Such bonus questions are a great way to
encourage students to read and learn these items.

Thank you for choosing Latin Alive! Book 2 for your classroom. It is our hope that this series will lead
you and your students on a wonderful voyage of discovery into the world of Latin.

$.D.G.,
Karen Moore and Gaylan DuBose
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y * Senatus Populusque Romanus
The Senate and People of Rome—SPQRA
V S ° P e Q"R v AWhile this phrase was not the official motto of the Roman
Empire, it did come to symbolize the essence of Rome. To this
day, the letters SPQR can be seen engraved not only on ancient

“ y ruins, but also around modern government buildings in Italy.
b SPQR is even on the cover of the manholes in Rome!

~ Chapter |

* Latin alphabet
* pronunciation
o syllabication
o accent
* sentence structure

Latin has, for many years, carried with it a sense of foreboding. Many perceive it as a difficult course of study,
much too difficult for any but the most intelligent and adept of students. However, this is simply not the case. The
fact is that many boys and girls of various nationalities and backgrounds have studied this language over the centuries
and continue to do so today. If you take up the biographies of many men and women of reputation, including the
founding fathers of America, you will find that they had quite a bit of training in Latin as youths, some even in the
small one-room schoolhouses of the backwoods. The truth is that English is actually much harder to learn than Latin.
Before you laugh at this remark, take the Roman point of view. Let us suppose that a young Roman boy named
Marcus decided to take up the study of English. How would he, a native speaker of Latin, find this modern language?

SecTiON 1. Alphabet

Marcus’s first lesson would, of course, be the alphabet. He would be relieved to find great common
ground, for the Latin and English alphabets are very similar. The earliest writings we possess in the Latin
alphabet date from the sixth century BC. The Latin alphabet was adapted primarily from that of the Etruscans,
a people who inhabited central Italy prior to the Romans, and consisted initially of only twenty letters:

ABCDEFGHILMNOPQRSTVX

The letters k, y, and z were later added from the Greek alphabet when Romans wanted to adapt Greek
words to the Latin language. The letters j, #, and w were added at much later stages for the purposes of
adapting the Latin alphabet for use in other languages. The letter j became the consonant form of 7; # became
the vowel form of v; and @ was introduced as a “double-u” (or “double-v”) to make a clear distinction
between the sounds we know today as v and w. With these additions, the Latin alphabet, also called the Roman
alphabet, has come to be the most widely used alphabetic writing system in the world. So, Marcus need only
learn a couple of new letters in order to obtain a complete understanding of the modern-day alphabet. As for
you, you needn’t learn any new letters as you study Latin, but only learn to live without a few.

SEcTION 2. Phonics

While the alphabet will pose little or no problem for Marcus, our Roman friend, English phonics will
be a great obstacle. The twenty-six letters that create the modern English alphabet can make seventy-two
different phonetic sounds! Consider the following list of words and read them aloud.
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cat apple rock

city ant rope
chorus avocado love
charade aviator loose

Can you make one general rule for the sounds produced by each of the letters c, 4, or 0? There are phonetic
rules for each of these letters, but they are numerous, and there are many exceptions to almost all of them.

Marcus will most likely feel quite overwhelmed and even a bit frustrated by the numerous English
phonic rules he must learn. His native Latin is much simpler and very easy to understand. In Latin, each
consonant produces only one sound when on its own. Most are identical to our modern pronunciation, but
there are a few variations that you should learn. Take a look at the following table.

CONSONANT PHoNETIC RULE LATIN EXAMPLE
always hard as in cat, never soft asin | canto [EJie]°
C — . B
cent. cena [ellslsl:]3 Students do not
| hard as : lon need to know the
g 21 Waysl ard as in goat, never soit as gloria definitions of the
n gentle. genus Latin examples,
i G) as a consonant appearing before a iam but we are
J vowel, pronounce as the y in yellow. | Iuppiter including them
r often rolled as in Spanish or Italian | réctus here for you in
; . . anticipation of
always like the s in sit, never like the | semper . .
S ys ’ P always curious minds.
z sound in please. senatus BN
. always like the 7 in table, never like | tened [lle]fe]
the sh sound in nation. ICIstll reason
. . . vinum
v sounds like the w in wine L %
victoria

In English, when two consonants appear together, their sound can change in a myriad of different ways.
Take for instance these common pairing of th:

then  theater  thyme

Once again, Marcus will be overwhelmed. He must learn another set of rules in order to know how to
pronounce consonant blends, such as ¢, in varying settings. Latin, on the other hand, is simple. On most
occasions that two consonants appear together, you will pronounce each one with its individual sound as
prescribed above. There are a few consonant blends, but unlike English, each blend has one assigned sound
that never varies. (While bs and br are treated as clusters of two separate consonants each, the remaining
“blends” are treated as single consonants—the second letter of each blend being part of the first.) ©

CONSONANT BLEND PronEetic RULE LATIN EXAMPLE
bs, bt b sounds like p urbs (urps)

obtined (op-tin-ey-oh) m

IRl tongue, language
quod [EILUEE]
equus [uleJETRE

sounds like gw, gw as in penguin
and quart.

(the combinations g# and g are
treated as a single consonant) ®

each sound pronounced

S . . , d t
ch individually like chorus, not like Ch}? e gi‘;zrs Sl

bachelor Chaos

gu (after the letter ), qu

CTwo letters written to represent one sound, like these, are called digraphs.
PIf gu occurs after a letter other than n, the u acts like a vowel and creates a separate syllable,

like the English word “contiguous.”
EContrast the Latin words pinguis and contiguus (see section on syllabication and accent).




each sound pronounced

Ce . . thymum [y
th individually like goatherd, not like theatrum

then or theater.

each sound pronounced

h individually like up hill, though philosophia  [elgllleXTe]el1)%
P most people pronounce it f as in Orpheus
philosophy

Doubled consonants are letters that are written twice in a row. Each letter is treated as a separate consonant.

DousLED CONSONANTS PoonEeTic RULE | LatiN EXAMPLE

pronounced by taking
bb, cc, dd, etc. approximately twice as long to
say as a single consonant

ecce (ec-ce)
puella (puel-la)

Related to consonant blends and doubled consonants are double consonants, the letters x and z. These
are sounds written with one letter but representing two.

GQriginally, in Greek

FNote that there DousLE at least, the sound
is a difference CONSONANTSF PraoneTic Rute | LATIN EXAMPLE was that of zd and
. . - - SO represented a
in spelling sounds like the ks in Kind pf ced
between Doubled h nox Ina of voiced s
X extract, not the gZ _ d f ” d b

Consonants . rex sound followed by

1n exert. the d d—as in
and Double s like the 7 1 e Sogn as i
Consonants. 7 ARSI W | ,om, cabin || the English word

200 wisdom.

Before moving on to vowels, it is important to get some technical terminology out the way. There are
two groups of consonants that are convenient to lump together under separate labels.

The first is a stop, and the consonants that come under this label are ones that stop the flow of air when
you pronounce them. Just try saying the letter p by closing your lips together but never opening them again.
You can’t. All the stops are like this. They stop the flow of air midway through pronunciation. They are b, p,
d, t, g and c.

The second label is liguid, which includes the two consonants / and r. Stops and liquids will be important
for understanding syllabication and accent rules in sections 3 and 4."

Vowels in Latin consist of the typical 4, e, , 0, and #. They are either long or short by nature. Thus each
vowel has two, and only two, sounds. Unlike English, long vowels in Latin are clearly marked by a macron
(from the Greek word makros (uoxpog), meaning “long”).

HTechnically, q,

SHORT LATIN EXAMPLE LoNG ITNONIDENUSE  ph, th, and ch
a as in alike | casa |11 a as in father S5iy] to stand il are also stops, but
e as 1n pet memoria [UEINIIeY ¢ as in they cénam_ these are unlikely
2 as 1n pit ihiag between 7as in machine |1 to be seen in
; b Sasinh contexts affected
0 as 1‘n pot onus [e] 0 as 1‘n ose by the syllabication
u as1n put Marcusm # as in rude and accent rules in

sections 3 and 4.

Diphthongs are two vowels blended together to create one sound. Latin has only six diphthongs.'

T
DIPHTHONG PRONUNCIATION LATIN EXAMPLE This means
. o _ . J that they are
ae sounds like the 4 in aisle eI women, equalll toated as one
au sounds like the ox in out laudo, auctor [WJETEI-METI{3 1o} (long) vowel for
) ) L. . ; the purposes
el sounds like the eigh in weigh | deinde w of syllabication

and accent.



K
eu pronounced eh-00 heu @
oe sounds like the oi in coil proelium m

ui pronounced oo-ee as in tweet | huic, cui [(RUIEMTRMglel1)

The final version of the alphabet in Latin is as follows:
Capitalss ABCDEFGHIKLMNOPQRSTU/VXYZ
Small:abcdefghiklmnopqrstu/vxz

The various sounds produced by the consonants and vowels in Latin total forty different phonetic
sounds. Compare this to the seventy-two sounds produced by the English language, and you can begin to
see why Latin could be considered the easier of the two languages to learn. However, there is still more to
consider in learning how to pronounce words correctly. So, while Marcus continues to learn his seventy-two
new sounds, we will turn to syllabication.

SEcTION 3. Syllabication

The term “syllable” is used to refer to a unit of a word that consists of a single, uninterrupted sound
formed by a vowel, diphthong, or by a consonant-vowel combination. Syllabication is the act of dividing a
word into its individual syllables. With English this can be tricky because there are often letters that remain
silent. However, in Latin there are no silent letters, so any given Latin word will have as many syllables as it
has vowels or diphthongs. There are four main rules of syllabication and a couple of more-complicated rules
that occur in unusual circumstances. Our suggestion is that you memorize the first four rules, and then refer
to the other rules when you need them, until they become second nature.

Main Rules: Divide
1. Before the last of two or more consonants:
pu-el-la ter-ra
ar-ma temp-to
(but phi-lo-so-phi-a because, remember, ph is considered a single consonant)

2. Between two vowels or a vowel and a diphthong (never divide a diphthong):

Cha-os proe-li-um
3. Before a single consonant:

me-mo-ri-a fe-mi-nae
Special Rules:

4. Before a stop + liquid combination, except if it is caused by the addition of a prefix to the word:
pu-bli-ca (but ad-1a-tus according to the exception)

5. After the letter x. Though it is technically two consonants, it is indivisible in writing, so we divide
after it:"
ex-1-ti-um ex-e-0

6. Before s + a stop, if the s is preceded by a consonant:
mon-stro ad-scrip-tum

Each syllable has a characteristic called quantity. The quantity of a syllable is its length—how much time
it takes to pronounce or say that syllable. A long syllable has twice the quantity or length of a short syllable.
It is easy to tell the quantity of syllables in Latin, and it will be important to know how to do so in order to
properly accent words. Syllables are long when they have:

1. a long vowel (marked by a macron);

2. a diphthong; or

IThe first u accompanies the g. Just as in English, a g is always followed by u and makes the sound kw.
Only the second u in this and similar words is pronounced as a distinct vowel.

KThere is no pause between the pronunciation of the two vowels.
LThough some grammars teach you to divide before it.




3. a short vowel followed by two consonants or a double consonant (x or z), except if there are two
consonants that consist of a stop + a liquid (e.g., the second syllable of a-la-cris stays short before
the c7).

Otherwise, syllables are short. The first two rules are said to make a syllable long by nature because the
vowel sound is naturally long. The last rule is said to make a syllable long by position, because the length
depends on the placement of the vowel within that word. Recognizing the length of a syllable will become
particularly important when reading poetry later on in your learning.

Caveat Discipulus (Let the Student Beware): The quantity of the syllable does not change the length of
the vowel. You should still pronounce short vowels according the phonetic rules you have just learned. The
quantity of the syllable will affect how you accent the words, as you will soon learn in Section 4."

This symbol indicates that there is more information in the Teacher’s Pages at the end of the chapter.
Exercise 1. Practice dividing the following Latin words into syllables and underline the long syllables.

1. dominus 2. annus 3. consilium 4. theatrum
5. ager 6. oppidum 7. ferox 8. audio
9. sanctus 10. equites 11. conscribo 12. extra

13. exactus 14. philosophia 15. procred 16. continuus

SECTION 4. Accent

Accent is the vocal emphasis placed on a particular syllable of a word. As usual, English complicates rules
for pronunciation. Consider the following examples, paying particular attention to the underlined words.

We will present the present to the birthday girl.

They object to the object of the speech.

The underlined words, called heteronyms, are spelled the same, yet each one is pronounced differently
and has a different meaning. Certainly Marcus or any other student attempting to learn English would be
quite puzzled by this. Latin, on the other hand, accents words in a uniform manner. The accent can only
fall on one of the last three syllables of a word. Each one of these syllables has a name. The last syllable is
referred to as the ultima, meaning “last” in Latin. The next-to-last syllable is called the penult (from paene
ultima, meaning “almost last”). The syllable third from the end is known as the antepenult (from ante paene
ultima, which means “before the almost last”). Which one of these syllables carries the accent depends on the
length of the syllables.

The rules for accent are as follows:

1. In words of two syllables, always accent the penult or first syllable: atic-tor.

2. In words of more than two syllables, accent the penult (next-to-last syllable) when it is long: for-tii-na.
3. Otherwise, accent the antepenult (third-to-last syllable): fé-mi-na.

4. The ultima will never carry the accent unless it is a one-syllable word: néx.

Hint: Think in terms of the last syllable (the ultima) having a gravitational pull. If it is long, the “gravity”
pulls the accent close to it. If it is short, then there is less gravity, as on the moon, and the accent floats
away to the third position (antepenult). There is, however, an invisible force field on the other side of the
antepenult, so the accent cannot float past that syllable.

Exercise 2. Return to the first exercise and practice accenting the words that you have already broken
down into syllables. (Accents are indicated by a slanted mark above vowels like this: a#, ¢, etc. and can be

M Nota Bene: Please note that in this section we are talking about syllable length (or quantity) and not

vowel length. A long syllable can contain a short vowel, as in the case of the short vowel followed by two
consonants. Just because a syllable is marked long does not mean that the vowel will become long. Such
is the case with oppidum in exercise 1, #6. The o is short, but the syllable is long because of the double
consonant that follows.




SECTION 5. Sentence Structure

There are three common ways to communicate meaning in a language: 1) word order; 2) function words,
which express the relationship between words (articles, prepositions, helping verbs, etc.); and 3) inflection.
English mostly relies on word order and function words to communicate meaning, but Latin relies mainly
on inflection. In an English sentence, we can distinguish between the subject and the object by the order in
which they appear, as in this example:

Rome attacks Egypt.

It is clear in this sentence who is doing the attacking (the subject) and who is receiving the attacking (the
object). If we were to reverse the word order, the outcome would be quite different:

Egypt attacks Rome.

Rome is now the object of the verb; they are no longer doing the attacking, but are on the receiving end.
This makes a big difference to the Romans! Latin’s word order is much looser than English, so it relies on the
use of inflection to communicate meaning. Inflection (from the Latin inflectere, meaning “to change, warp”)
is the changing of a word’s form by the addition of an affix, such as a prefix or an ending. We often use
inflection in English to indicate the difference between singular and plural, and Latin does the same:

ENGLISH | sailor | sailors

LATIN ‘ nauta ‘ nautae

However, Latin also uses inflection to express the relationship between words in the same sentence:
Aegyptam Roma oppugnat. Roma Aegyptam oppugnat. Roma oppugnat Aegyptam.

Each of the above sentences means the same thing—“Rome attacks Egypt”—even though the word order
is different. It is the ending on each word that indicates the subject, object, and verb, not the order of the
words. English can further define the relationship between words by adding a number of function words:

Ships sail from Rome and will attack Egypt.
Naves Roma navigant, et Aegyptam oppugnabunt.

You can see clearly from this example that while Latin does use a few function words (et, a), it relies
mostly on inflection, the changing of endings, to define the relationship among the words of this more
complex sentence.

It would appear that because of the simplicity of this ancient language, students learning Latin are
already well ahead of Marcus and his English studies. So, now that we have completed our introduction to
the Latin language, we will bid him farewell and begin the study of Latin grammar.

Exercise 3. Define the following terms using complete sentences.
1. Diphthong

2. Syllabication

3. Syllable quantity

4. Accent NA further note:

5. Penult Students might also be interested to know that girls

6. Function words generally had only one name (némen), which was the
feminine form of their father’s name. So the daughter

of Cornelius would be Cornelia. The daughter of Julius
would be Julia. If a man had more than one daughter, the

7. Inflection

following additions were made:

First daughter: Cornelia Maior (Older Cornelia)
Second daughter: Cornelia Minor (Younger Cornelia)
Third daughter: Cornelia Tertia (Third Cornelia)

It is often fun to ask the girls in your class what their
Roman names might be according to this tradition.




Derivative Detective N

SIMILAR VOCABULARY, DIFFERENT PRONUNCIATION .. \\)

Once Marcus has completed the tedious process of learning all the rules for N4
pronouncing and spelling English words, he will be delighted to find how similar many of
them are to Latin. In fact, there are many Latin words that have been adopted into the English \

p—

language without any change in spelling at all. The only challenge is that they are often pronounced
differently in Latin.

Study the following list of Latin words. Divide them according to the rules of syllabication, and
accent them appropriately, then practice reading them aloud.

animal clamor honor genus horror
toga status paeninsula interim neuter
poéta ulterior arena herba firmus

Culture Corner; Roman Names

Most people today have three names: first, middle, and last (or surname):

Matthew James Moore

Have you ever thought about the purpose that each of your names serves? Your last
name (Moore) signifies the family to which you belong. Often either your first or middle name is inherited
from a parent or ancestor. In this example, James is a name inherited from this boy’s ancestors. The first
name is often one chosen just for you. It sets you apart from the other members of your family. Your parents
may have chosen this name based on how it sounds or what it means.

Generally, your friends and family call you by your first name (Matthew), unless you have a nickname
or preference for your middle name. Your middle name is reduced to an initial on most documents (Matthew
J. Moore). Rarely does anyone call you by both your first and middle name (Matthew James) or by all three
names except in formal situations, such as graduation, or when your mother catches you in some mischief.

Roman names are somewhat similar. Roman boys also had three names: praenomen, nomen, and
cognomen:

Gaius Julius Caesar

The cognomen (Caesar) was similar to our surname. It identified the family to which that person belonged.
The nomen (Julius) was usually inherited from the father. This was the case with both boys and girls. The
son of Julius Caesar would also be called Julius; his daughter would be called Julia. This was the name by
which a person was most often addressed publicly. (Girls, would you like to inherit your father’s name?) The
praenomen was the person’s own unique name. Only the person’s family and closest friends would address the
person with this name. The praenomen was the name often reduced to an abbreviation: G. Julius Caesar.

Our names usually do not change, except in the instance of marriage. The Romans, however, sometimes
changed or added an agnomen (an additional name) to recognize certain accomplishments in a man’s life.
For example, Publius Cornelius Scipio won the Second Punic War against Carthage (a country in North
Africa) and was rewarded with the agnomen “Africanus.” He is known in history as Scipio Africanus.

You can Latinize your own name using some of the phonetic sounds you learned in this chapter. Girls’
names usually end in -4, and boys’ names usually end in -u#s. Matthew James Moore, for example, would be
Matthaeus lacobus Morus. You can also read the Colloquamur section to choose an authentic Roman name
for yourself."



Colloquamur (evs Talk)

Did you know that many of our modern names come from those used by the Romans? Use
the list below to see if you can find the origin of your name. If you can’t find a match, choose
another Roman name for yourself. Then, use the conversation guide to introduce yourself to your

classmates. Don’t forget to pronounce the names correctly!

Boys GIRLS
Albertus Laurentius Aemilia Maria
Antonius Leo Agatha Monica
Bernardus Leonardus Alma Patricia
Carolus Ludovicus Anastasia Paula
Christophorus | Marcus Angela Paulina
Cornélius Martinus Anna Roberta
Dominicus Matthaeus Barbara Rosa
Eduardus Michael Caecilia Stella
Ferdinandus Patricius Catharina Teresia
Franciscus Paulus Christina Ursula
Fredericus Petrus Clara Vera
Gregorius Philippus Deana Véronica
Gulielmus Raymundus Dorothéa Victoria
Henricus Robertus Flora Viola
Tacobus Rafus Florentia Virginia
Ioannes Silvester Iulia Viviana
Iosephus Stephanus Ialiana
Ialius Timotheus Lucia
[astinus Victor Margarita
CONVERSATION GUIDE

Salve, nomen mihi est Hello, my name is

Quid nomen tibi est? What is your name?

Chapter 8



Chapter 1 Teacher’s Pages

Exercise 1

1. do-mi-nus 2. an-nus 3. con-si-li-um 4. the-at-rum

5. a-ger 6. op-pi-dum 7. fe-rox 8. au-di-0 (au is a diphthong)
9. san-ctus 10. e-qui-tes 11. con-scri-bo 12. ex-tra
13. ex- actus 14. phi-lo-so-phi-a (ph is a 15. pro-cre-o 16. con-ti-nu-us

single consonant sound)

Exercise 2

1. d6-mi-nus 2. dn-nus 3. con-si-li-um 4, the-at-rum
5. d-ger 6. 6p-pi-dum 7. fé-rox 8. au-di-6
9. san-ctus 10. é-qui-tes 11. cdn-scri-bo 12. éx-tra

12. ex-dc-tus 14. phi-lo-s6-phi-a 15. pro-cre-6 16. con-ti-nu-us

Exercise 3
1. Diphthong: A diphthong is two vowels blended together to create one sound and one syllable.
2. Syllabication: Syllabication is the act of dividing a word into its individual syllables.

3. Syllable quantity: Syllable quantity is the length of time it takes to pronounce a syllable.
Quantities may be long or short.

4. Accent: Accent is the vocal emphasis placed on a particular syllable of a word.
5. Penult: The penult is the next-to-last syllable of a word.
6. Function words: Function words express the relationship between other words.

7. Inflection: Inflection is the changing of a word’s form by the addition of an affix.

Derivative Detective
d-ni-mal cli-mor hé-nor gé-nus hér-ror
to-ga sta-tus pae-nin-su-la in-te-rim neu-ter

po-¢é-ta ul-té-ri-or a-ré-na hér-ba fir-mus
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Justitia, pietas, fides
Justice, piety, loyalty

—The Republic of SurinameA

AEach of these words is nominative singular—a great
reminder for students on the various forms the nominative
singular can take from declension to declension.

Suriname is a nation located in South America. In the past,
the nation has also been known as Netherlands Guiana and

Dutch Guiana.

Chap

ter 2

case review

o first and second declension
nominative case

o subject

o predicate nominative
accusative case

o direct object

o predicate accusative

o place to which
appositives and apposition

VOCABULARY
Nouns
LATIN ENGLISH DERIVATIVES
beéstia, -ae, f. beast, wild animal (bestial)
capulus, -1, m. coffin
cista, -ae, f. box; money-box (cyst)
cupiditas, cupiditatis, f. desire (cupidity)
08, 0sSIS, Nn. bone (ossuary)
quercus, -us, f. oak tree (quercetin, quercitron)
studium, -1, n. enthusiasm, zeal (studious)
VERBS
fugio, fugere, fugi, fugitum to flee, run away (fugitive)
intermitté, i'ntermijctere, inte'rmIsI, to leave off, interrupt (intermission)
intermissum (inter + mittere)
perferd, perferre, pertulf, perlitum to bear through, carry on | (perforate)
(per + ferre)
reclso, -are, -avl, -atum to refuse (recuse)




ADJECTIVES, ADVERBS, CONJUNCTIONS, etc.

cupidus, -a, -um, adj. desirous (cupid)
honestus, -a, -um, adj. honorable, honest (honest)
hic, adw. here
quoque, conj. also
tamen, adv. nevertheless

ubi, rel. adv./con;.

when; interrog. adv. where

JExercise 1. Using the rules for syllabication and accent that you have learned, write out the syllables and
accents for the vocabulary words. Then practice pronouncing them aloud.

SECTION 6. Case Review: First and Second Declension

Case is the form of a noun, pronoun, or a modifier that reveals its job, or how it functions, in a sentence.

In Latin, there are seven cases. The first five you ought to know very well by now. Nonetheless, we will
spend the next few chapters reviewing the jobs or functions for each of the five main cases and introducing a
few new uses as well. In addition, we will look at two less-familiar cases: vocative and locative. We will begin
with a look at the seven cases for the first two noun declensions. Even though you have not yet learned the
locative, we will include it here so that you can begin memorizing the forms for this case.

SINGULAR

1st DEcL. 2nd DEcL. 2nd DEcL.
CASE

FEMININE MASCULINE NEUTER
NOMINATIVE -a -us/-r -um
GENITIVE -ae -1 -1
DaTtivE -ae -0 -0
ACCUSATIVE -am -um -um
ABLATIVE -a -0 -0
VOCATIVE -a -e/-1/-r -um
LocATIVE -ae -1 -1

PLURAL

1st DEcL. 2nd DEect.® 2nd DEecL.
CASE

FEMININE MASCULINE NEUTER
NOMINATIVE -ae -1 -a
GENITIVE -arum -orum -orum
DaTIvE -1s -1s -1s
ACCUSATIVE -as -0s -a
ABLATIVE -1s -1s -1s
VOCATIVE -ae -1 -a
LocATIVE -1s -1s -1s

BNota Bene: Notice that the second declension masculine has two options for the nominative
singular. The ending -us is by far the most common. There is, however, a sizeable group of

nouns that end in -r instead.

exemplr gratia: magister, vir, puer, et cetera
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Remember that although the first declension is predominantly feminine in gender, there are a few
masculine exceptions. Each one of these exceptions is easy to recognize, however, because it describes what
would have been a man’s occupation in antiquity. You can use the acronym PAINS to help you remember
the most common of these exceptions:

Poéta (Pirata)  Agricola  Incola  Nauta Scriba’

There are also some feminine exceptions in the second declension’Do you remember what these
exceptions refer to? The most common feminine exceptions are the noun humus (ground) and the names of
trees (see the Latin in Science segment at the end of this chapter for examples). This is because the Romans
believed that dryads, goddesses of nature, inhabited trees.

Exercise 2. Decline the nouns béstia, vir, and stiadium. Do not include the locative case.®

Exercise 3. Identify the case, number, and gender of the following nouns. Include all possibilities. Do not
include the locative case.

CNota Bene: Students familiar with

1. béstiam the Latin for Children series (LFC) and
2. capulo Latin Alive! Book 1 (LA1) will not have
3. cistae seen scriba.
4. aflﬁce PA beautiful example of dryads
5. virorum borrowed into modern literature may
6. scribas be seen in The Chronicles of Narnia
7. culpa series by C.S. Lewis.
8. Verbl_lm ENota Bene: The locative case is used
9. puer_l for a select group of nouns: humus,
10. causis ras, domus, and the names of towns
1. arma and small islands in the Mediterranean
12. annods Sea. While we want students to begin
13- querctim memorizing the locative case endings
14. gl?m.ae as a part of a whole declension,
15. studia

students should not practice declining
or identifying nouns as locative that
cannot appear in that case.

SEcTION 7. Nominative Case

We often refer to the nominative case (from the Latin nomen, meaning “name”) as the naming case.
For those of us learning Latin, the nominative case is a point of reference or identification for every Latin
noun because it is the standard form used to list Latin words in the dictionary. This case has two important
functions that you have already learned.

Flt may seem weird to us

A.SUBJECT as English speakers, but
The subject tells who or what is doing the action. in Latin a person is a noun
Brutus Caesarem oppugnat. Brutus attacks Caesar. and, like all other noun,s,

a name (and the name’s
Quis Caesarem oppugnat? Brutus. ~ Who attacks Caesar? Brutus. spelling) is affected by case.

It is evident by the nominative ending -us that Brutus is the subject, the one attacking Caesar.F

B. PREDICATE NOMINATIVE

The predicate nominative (from Latin praedicare, meaning “to declare”) is a noun or adjective that renames
the subject. Generally, predicate nominatives will following linking verbs such as esz (is) and sunt (are).

Britus est vir honestus. Brutus is an honorable man.

Quis est Brutus? Est vir honestus. ~ Who is Brutus? He is an honorable man.

11



Exercise 4. In each of the following sentences, underline the subject and circle the predicate nominative.
Then translate the sentences into English.

1. Marcus erat amicus.

2. Illud erat magna culpa.

3. Amicus meus est fidélis et idstus.
4. Haec sunt ossa in capulo.

5. Beati sunt pauperés.

SECTION 8. Accusative Case

The accusative case gets its name from the Latin verb accisare (to accuse). This case shows who or what
is receiving the action of the subject, much in the same way that the “accused” is receiving the charge or
blame of the prosecution in a trial.

A. DIRECT OBJECT

The primary function for the accusative case is the direct object.

Caesari coronam offert. He offers the crown to Caesar.
B. PREDICATE ACCUSATIVE

A predicate is simply a construction that tells more about a person or object appearing in a sentence.
You have already learned that the predicate nominative is a noun or adjective that follows a linking verb and
renames the subject (which is also in the nominative case). A predicate accusative renames or refers to the
direct object (which is also in the accusative case). Often verbs of naming, choosing, appointing, making, and
showing take a predicate accusative in addition to a direct object. The predicate accusative, like the predicate
nominative, may be either a noun or an adjective.

Senatores creare Caesarem régem noluérunt.
The Senators did not want to create/elect/make Caesar king.

Antonius Bratum honestum appellat.
Antony calls Brutus honest.

C.PLACE TO WHICH
Shows motion toward an object.
Captivos ad urbem tulit.  He brought captives to the city.

) Exercise 5. Identify the accusative nouns and how they are functioning within each sentence. Do not
translate the sentences into English.
_ _ : cAdditi inar
1. Multds captivos ad urbem tulit. Additional Practice: Ask students to
create five sentences that each contain an

2. Pater fﬂlém h‘lham nominat. appositive, with each sentence representing
3. Malum viri faciunt. one of the five cases. Then, review the
4. Vos vidistis mé. examples together as a class.
5. Brutus Caesarem cupidum gloriae appellat. Example Sentences:
6. Ad infinttum et ultra! Nominative: Marcus, discipulus, est puer
7 Bestiae in sil fuei bonus. Marcus, the student, is a good boy.
. Bést t. . . e .
estiac I sl ‘.Iam .uglun o Genitive: Hic est liber MarcT, discipult. This
8. Caesar exercitum in urbern mittit. iS the bOOk Of MarCUS, a Student.
9. Senatores duds virds consules Romae legent. Dative: Diceébam Marcd, discipuld. | was
10. Discipulos amare Latinum volo. speaking to Marcus, a student.

Accusative: Vidistine Marcum, discipulum?
Have you seen Marcus, a student?

Ablative: Ambulabit cum Marcd, discipulo.
He will walk with Marcus, a student.
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SECTION 9. Appositives and Apposition

The appositive is another way to further describe a person or object that appears in a sentence. An
appositive is a word or phrase that modifies a noun. The appositive appears in the same case as the noun it
modifies and generally appears in apposition to (directly following) the noun it modifies. Thus, appositives
can appear in any case. (Unlike Latin appositives, English appositives are often set apart with commas.)

Marcus Antonius, amicus Caesaris, in foro stat.
Marc Antony, friend of Caesar, stands in the Forum.

Marcum Antonium, amicum Caesaris, video.
I see Marc Antony, friend of Caesar.®

Exercise 6. Parse, label (each part of speech), and translate the following sentences. Mark apposition
using the letters “App.”

1. Multi eum amaveérunt, multi tamen necare Caesarem cupiveérunt.
. Fugite cupiditatem gloriae!

. Uxor Caesaris, Calpurnia, eum ad senatum ire non cupit.

. Caesar in senatum intraverat, quoque Antonius.

. Non creaverunt Caesarem régem.

. Ossa ducis magni in capuld sunt.

. Homines rationem amiserunt.

0 N &N U AW

. Senatores Caesarem régem rectisaverunt.

Chﬂpte[‘ Readl“g ’ For the translation, see the Teacher’s Pages at

CAESAR’S EULOGY

On March 15, 44 BC, a group of senators conspired to assassinate Julius Caesar. They feared he was
growing too powerful and would soon become king. After Caesar’s assassination, the conspirators, led by
Brutus, faced the people of Rome to offer a defense of their actions. Brutus explained to the people that they
had acted to prevent the ambitious Caesar from becoming king, a thing that every Roman had feared since

the expulsion of King Tarquinius Superbus. Brutus then permitted Marc Antony, Caesar’s close friend, to
address the crowd.

the end of this chapter.

This reading is a translation of Marc Antony’s speech as it appears in William Shakespeare’s Julius
Caesar, act 111, scene 11.

CHARACTERS
Julius Caesar: Roman dictator assassinated by a group of conspirators in the Senate.
Marc Antony: Julius Caesar’s close friend and right-hand man.

Brutus: Senator and conspirator in Caesar’s assassination; he is a descendant of Lucius Brutus, who
expelled the last king from Rome centuries before.

Amici, Romani, cives! Aures vestros mihi date! Veni ut Caesarem sepelirem, non ut eum laudarem.
Malum quod viri faciunt post eds vivit; bonum saepe est humatum cum ossibus edrum. Débet esse quoque
cum Caesare. Nobilis Brutus vobis dixit, “Caesar erat cupidus gloriae.” St hoc vérum est, erat magna culpa.
Et Caesar graviter illi culpae poenam dedit. Hic per permissionem Bruti et aliorum—nam Britus est vir
honestus; omneés alteri sunt virl honesti—veéni ut dicerem in finere Caesaris. Erat amicus meus, mihi fidélis
iustusque, sed Brutus dixit, “Erat cupidus gloriae;” et Brutus est honestus. Multos captivos ad urbem Romam
tulit, quorum peciunia redemptionis cistas urbis complevit. Visumne est hoc in Caesare cupiditas gloriae? Ubi
pauperes lacrimaverunt, Caesar flevit. Cupiditas gloriae severior esse débet: sed Brutus dixit “Caesar erat
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studiosus gloriae,” et Brutus est vir honestus. Vos omneés vidistis mé in dié Lupercaliorum el ter offerentem
coronam régalem, guam is recusavit ter. Eratne haec rés studium gloriae? Brutus, tamen, dixit, “Erat cupidus
gloriae;” et certé Brutus est vir honestus. Ego non dico contra opinionem Bruti, sed dico hic rés quas scio.
Vos omnés 0/im eum amavistis, non size causa: quae causa liuctum vestrum prohibet? O ratio! Fugistt ad

> &
béstias, et homingés rationem amisérunt. Meéecum perferte! Cor meum est in capulé ibi cum Caesare, et necesse

bl

est mihi intermittere donec ad me id reveniat.

PHRASES

Veni ut Caesarem sepelirem, non ut eum laudarem = I came to bury Caesar, not to praise him. (This
sentence uses the subjunctive mood, which you will learn in Latin Alive! Book 3.*)

poenam dedit = he paid a penalty

ut dicerem = so that I might speak, to speak (*Note the similarities between this phrase and the earlier one.)
el ter offerentem coronam regalem = thrice offering him the crown of a king

rés quas = things which

necesse est = it 1s necessary

donec ad mé id reveniat = until it returns to me

GLOSSARY

AT @S uveerveereentreeteeetteseestee st e e s et e e e be e b e e s be e be e be e be e be e be e b e e be e be e be e beearee ears

DESLYOS eeveererirrrriiteieieietee ettt et et et e sa s s ab e st s be s e be s e be s e ae e e e e e aaeeeaee your

PRGN ottt the evil

GUOd (TElALIVE PYOTOUN) ...ttt that, which

DOTUIINL ottt ettt the good

SACPE (ALD. ).eereneeeieiririeeieir sttt ettt es often

ESE DUINALUIN ettt is buried

CUPLAUS GIOTIAE ... ambitious (literally, “desirous of
glory”)

QVAVILET (ACD. ) ettt aes gravely

PEYIMISSIO, PEYTNISSIONIS, [- wvevevecereeeerreeerreeseeseieareaesseseseeesesseaessesesssesesseacs leave, permission

ALLOTUIN (ENMILIVE) ot others

AN (AAD.) cevrevererereeeieeeretete ettt s e s s b et s b ese s nsesesene for

ALLETT (MOMUINALIVE ) vttt a s eens the others

JUNUS, [URIETIS, T ettt eaes funeral

FIIIE oot (third-person singular, perfect tense
of ferre)

GUOTIIL ottt sttt et whose

PECHNIA TEACTAPLIONTS ..ottt ransom (literally, “money of
redemption”)

compleo, complere, complevi, completum..........ccevevevecccuvenenecccrnnnne. to fill

DISUIINE ST DOC ettt seacs did this seem . .. ?

LACTIMO, AT ettt to cry

F1E0, FIE1E, [IEUL cuueereieeerseeers ettt to weep

SEVETION (COMPATALIVE Of SCVETUS) wvnvuveerrererereaereiriseeaesessssisesssessssssesesesesnes sterner

SEUALOSUS, Gy UM (A].) vttt zealous, eager

Lupercaliorum (gen. pl. of the Lupercal)........ccveceveveeeneccenenceneneennenns The Lupercal was an ancient
celebration that was held each
February.

quam (relative pronoun, acc., SING. f.)..ocwereeererereseenecneseisseenneans which

SERATUIN GIOTIAC .. ambition (litreally “desire of
glory”)

CETEE (AAD.) vttt ettt certainly, surely

OPINIO, OPINIONIS, [-eeeveerreeereerereereaerreesseesesstiessesesseeas st se e sssassnens opinion
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OLIML (AAD.) ceeeeeeeeeeeee ettt once

SINE (PYEP. + ADL) oot without

quae (interrogative adj., nom, Sing, [-)..cccvveeericerricerrinieinicrisesineeniens what (modifying causa)
LICEUS, LTCEILS, Muveveeeeriereeeeeeeeeeeeeeeeeeeete et essessereenens grief, mourning
TTLECUM ceenrvvenrreenireeereeeteeeeteeestteeste e te e s be e s be e s be s e be e e ba s e tes e ss e e sbsessssensneenans cum me

COY, COTALS, T vvenvereereereereereeeeeseeeeseseesesseseesessessessesessessessessesessensensessessasensens heart

|

Responde Latine! respond in Latin!)"

1. Quis est amicus Caesaris? HThis oral exercise will follow each chapter reading. Ask your

2. Quilis amicus erat Caesar? students to listen while you read the question out loud. The students

should then respond out loud in Latin based on the reading. To

) ) assist the students in answering the question, you may want to

4. Quid erat culpa Caesaris? suggest that they repeat the question as a statement and then fill

5. Ubi est Caesar nunc? in the requested information. All answers can be found within the
passage. These oral exercises are a great tool to begin building
oral proficiency and greater confidence in language skills. These

3. Quis est inimicus Caesaris?

Quis = who practices may be slow and awkward at first, but with practice the
Qualis = what kind of oral skills of your students will grow.
Quid = what ISome examples of these patterns include:

1. Transitive: Multos captivos ad urbem Romam tulit, quérum
pecunia redemptionis cistas urbis complévit.
2. Intransitive: ST hoc vérum est, erat magna culpa.

Time-Out!

You may have noticed that Latin word order is different from what you are accustomed
to in English. So let’s take a brief “time-out” to look at some basic sentence patterns in Latin.

1. INTRANSITIVE SENTENCE

An intransitive sentence does not require a direct object. The word “in-trans-itive” comes from the
Latin words trans (across) and ire (to go) along with the prefix 2 (not). The action of an intransitive verb
does not go across to an object.

Typical intransitive sentence word-order patterns:
S — V (subject — verb)
S — LV — PrN (subject — linking verb — predicate nominative)

2. TRANSITIVE SENTENCE

A transitive sentence does contain an accusative direct object. Note that the name for this sentence
)

pattern does not include the negative prefix “in.” It therefore describes an action that must go across to a

direct object that can receive the verb’s action.

Typical transitive sentence word-order patterns:
S — O -V (subject — object — verb)
Reading Challenge: Can you identify some examples of these patterns in the chapter reading?'

Cawveat Discipulus: Latin is a fluid language and does not have to consistently hold to these patterns, but
they can provide a good frame of reference for most Latin prose.

ABOUT THE AUTHOR: WILLIAM SHAKESPEARE

The reading in this story is unique. It is a Latin translation of a very famous speech in Julius Caesar, a
play written by William Shakespeare. The influence of Rome on Shakespeare is evident in this play. It is not,
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however, the only one of Shakespeare’s plays to be inspired by ancient history and literature. Shakespeare
drew from the writings of Plutarch in creating the play Antony and Cleopatra. The plays of Seneca
influenced his writing of Macbeth. Plautus’s comedy The Menaechmi inspired Shakespeare’s The Comedy of
Errors. From Ovid’s Metamorphoses, Shakespeare drew the tales of Titus Andronicus and, perhaps his most
famous work, Romeo and Juliet. Indeed, Shakespeare owes much to ancient literature. Many of the authors
who inspired him will make appearances in this text. Watch for these About the Author segments to learn
more about the ancient muses who have inspired authors throughout the ages.

113 b2 .
Eye” Latin
Some words look the same in Latin as they do in English. When you can tell the

meaning of a Latin word because it looks just like, or nearly like, an English word, you
are using “eye” Latin.”

ISome examples of the “eye”
Latin that students will find in
the chapter reading include:
Roémani, honestus, gloriae,
régalem, and causa.

What are some examples of “eye” Latin in the chapter reading?

Colloquamur!

Here are a few more phrases that can be used in your Latin class and beyond.

Si placet. Please.

Gratias tibi ago. Thank you (sing.).
Gratias vobis ago. Thank you (pl.).
Mea culpa. My bad.

Omnés suirgite. Everyone rise.
Omnes sedete. Everyone sit down.
Aperite libros. Open the books.
Claudite libros. Close the books.
Distribuite chartas. Pass the papers.
Intellegisne hoc? Do you understand this?
siC est yes

minime no

Most nouns in the second declension are either masculine or neuter. However, there are a
few gender exceptions, just as there are in the first declension. Interestingly, many feminine
nouns of the second declension name trees. Trees are feminine because the Romans believed )
that female spirits called dryads inhabited trees.

— T
Latin in Science A\

These Latin words have survived through the ages as the scientific classification for trees. Landscape
architects and gardeners still use these words every day. Use a Latin dictionary to discover which trees these
words represent. You will find that a few of the common names for trees also derive from some of these words.

Quercus Tuniperus
Ulmus Ficus
Cyparissus Pranus
Laurus Malus
Fraxinus Alnus
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Chapter 2 Teacher’s Pages

Exercise 1
BES-ti-a, BES-ti-ae
CA-pu-lus, CA-pu-Ii
CIS-ta, CIS-tae )
cu-PI-di-tas, cu-pi-di-TA-tis

PER-fer-0, per-FER-re, PER-tul-, pcr—LA—tum
re-CU-s0, re-cti-SA-re, re-ci-SA-vi, re-ci-SA-tum
CU-pi-dus, CU-pi-da, CU-pi-dum

ho-NES-tus, ho-NES-ta, ho-NES-tum

OS, OS-sis HIC
QUER-cus, QUER-cus QUO-que
STU-di-um, STU-di-1 TA-men
FU-gi-6, FU-ge-re, FU-gi, FU-gi-tum U-bi
in-ter-MIT-t0, in-ter-MIT-te-re,
in-ter-MI-si, in-ter-MIS-sum
Exercise 2
SINGULAR
NOMINATIVE béstia vir studium
GENITIVE béstiae virl studit
DATIVE bestiae Viro studio
ACCUSATIVE beéstiam virum studium
ABLATIVE béstia Viro studio
VOCATIVE bestia vir studium
Plural
Nominative beéstiae virl studia
Genitive béstiarum virorum studiorum
Dative bestiis viris studiis
Accusative bestias VIros studia
Ablative béstils VIris studiis
Vocative bestiae Virl studia
Exercise 3
1. béstiam  acc., sing., 1. 8. verbum  nom./acc./voc., sing., n.
2.capulo  dat./abl, sing., m. 9. puerr gen., sing., m.; nom./voc., pl., m.
3. cistae gen./dat., sing., f.; 10. causis dat./abl, pl, f.
nom./voc., pl., f. 11. arma nom./acc./voc., pl., n.
4. amice voc., sing., m. 12. annds acc., pl., m.
5. virorum. gen., pl., m. 13. quercum  acc., sing., f.
6. scribas  acc., pl, m. 14. gloriae gen./dat., sing., f.; nom./voc., pl., f.
7. culpa abl., sing., f. 15. stidia dat./abl, pl., n.
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Exercise 4

1. Marcus era Marcus was a friend.

2. lllud erat magna@ That was a great fault.

3. Amicus meus es My friend is faithful and just.
4. Haec suntn capulo. These are bones in the coffin.
5.Beatibunt pauperés. Blessed are the poor.

Exercise 5

DO PW PLW
1. Multos captivos (ad urbem) tulit. 6. (Ad infinitum) et ultra!
DO _PrAc _onw
2. Pater filiam “Iuliam” nominat. 7. Béstiae (in silvam) fugiunt.
(SbA)DO DO  PW
3. JMallum vir faciunt. 8. Caesar exercitum (in urbem) mittit.
DO DO PrAc
4. Vos vidistis me. 9. Senatores duds virds consules Romae legent.
DO  PrAc . AcSI DO
5. Brutus Caesarem cupidum gloriae appellat. 10. Discipulds amare Latinum volo.
Exercise 6
SSbAdj) DOV S(SbAdj) adv. CInf DO v
1.Multi  eum amavérunt, multi tamen necare Caesarem cupivérunt.
n/p/m ac/s/m 3/p/pf  n/p/m ac/s/m 3/p/pt

Many loved him; many, however, desired to kill Caesar.
SV DO PNA
. Fugite cupiditatem gloriae!
imp/pl  ac/s/f g/s/t
Flee the desire of glory!
S PNA App. DO P OP Clnf adv V

. Uxor Caesaris, Calpurnia, eum ad senitum 1ire ndn cupit.
n/s/f g/s/m  n/s/f ac/s/m  ac/s/m 3/s/pr
The wife of Caesar, Calpurnia, does not desire him to go to the senate.
S P OPMPtW) V conj SN
. Caesar (in senatum) intraverat, quoque Antonius.
n/s/m ac/s/m 3/s/ppt n/s/m
Caesar had entered into the senate, also Antony.
adv. SV DO  PrAc

.Non creaverunt Caesarem régem.
3/p/pt  ac/s/m ac/s/m
They did not create/elect/make Caesar king.

S PNA adi. P OP(PW) LV

.Ossa ducis magni (in  capuld)  sunt
n/p/n g/s/m g/s/m ab/s/m 3/p/pr
The bones of the great leader are in the coffin.

S DO A%
. Homingés rationem amisérunt.

n/p/m  ac/s/t  3/p/pt

The men lost (their) reason.



S DO PrAc \%
8. Senatores Caesarem régem reciisaverunt.
n/p/m  ac/s/m  ac/s/m 3/p/pt

The senators rejected Caesar as king.

Translation

Friends, Romans, Countrymen! Give me your ears! I came to bury Caesar, not to praise him. The evil
that men do lives after them; the good is often buried with their bones. Also it should be thus with Caesar.
The noble Brutus has said to you, “Caesar was desirous of glory.” If this is true, it was a great fault. And
Caesar has gravely paid the penalty for that fault. Here through permission of Brutus and the others—for
Brutus is an honorable man; all the others are honorable men—I have come to speak in Caesar’s funeral.
He was my friend, faithful and just to me, but Brutus has said, “He was desirous of glory”; and Brutus
is an honorable man. He brought many captives to the city of Rome, whose ransoms filled the coffers of
the city. Did this seem in Caesar desire for glory? When the poor have cried, Caesar has wept. Ambition
ought to be more severe: but Brutus has said “Caesar was eager for glory,” and Brutus is an honorable
man. You all saw me on the Lupercal three times offering him the crown, which he three times refused.
Was this matter a desire for glory? Brutus, however, has said, “He was ambitious”; and surely Brutus is
an honorable man. I do not speak against the opinion of Brutus, but I say here things that I know. You all
loved him once, not without cause: what cause prohibits your grief? O reason! You have fled to beasts,
and men have lost their reason. Bear with me! My heart is in the coffin with Caesar, and it is necessary for
me to pause until it returns to me.
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Responde Latine!

1. Quis est amicus Caesaris? Who is the friend of Caesar?
Marcus Antonius est amicus Caesaris. Marcus Antonius is a friend of Caesar.
2. Qualis amicus erat Caesar? What kind of friend was Caesar?
Erat fidelis iGstusque. He was faithful and just.
3. Quis est inimicus Caesaris? Who is the enemy of Caesar?
Brutus est inimicus Caesaris. Brutus is an enemy of Caesar.
Senatores sunt inimici Caesaris. The Senators are enemies of Caesar.
4. Quid erat culpa Caesaris? What was the fault of Caesar?
Cupiditas/studium gloriae erat culpa Caesaris. The desire of glory was the fault of Caesar.
5. Ubi est Caesar nunc? Where is Caesar now?
Caesar est in capulo. Caesar is in the coffin.

Latin in Science

Quercus Oak Suggested Activity: Nature Walk
Ulmus Elm Look up the names of a few more trees indigenous
Cyparissus Cypress to your area. Then take a nature Wa]k and practice
L L ’ | identifying the trees by their Latin names.

aurus aure
Fraxinus Ash Tree ) ) o

. . ualis arbor est: at Kind of tree 18 1t:

[ ] Qualis arb ? What kind of ?
uniperus uniper

_ P : P . Est_ . Itisa_
Ficus Ficus (Fig Tree)
Prunus Plum Tree
Malus Apple Tree

Alnus Alder
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